FREEDOM AND DIGNITY PROJECT
Learning Experience Module
Michael Brown & Jeff Kaiser
Topic: Japanese Internment: Fears, Justifications, Endurance, Reaction, & Apology
Grade Level: 8th and 11th
NY State Learning Standard(s)/ Core Curricular Connections:
Standard 1: History of the United States and New York-“Students will use a variety of
intellectual skills to demonstrate their understanding of major ideas, eras, themes,
developments, and turning points in the history of the United States and New York.”
This module addresses the standard by: enhancing students’ skills of historical analysis;
empathizing with the unequal treatment of an ethnic group; weighing competing values;
and gaining an in-depth understanding of a significant historic event.
New York State Core Curricular guides for both 8th and 11th grade U.S. History and
Government are addressed in this module:
8th Grade: Unit Ten: The United States Assumes Worldwide Responsibilities; Topic 1:
World War II; Subtopic F: The Home Front; Item 5: Internment to incarceration of
Japanese-Americans.
11th Grade: Unit Six: The United States In An Age Of Global Crises; Topic 1: Peace and
Peril, 1933-1950; Subtopic C: The United States in World War II; Item 5: Incarceration
of West Coast Japanese-Americans.
Learning Objectives:
• Compare and contrast the experiences of different groups in the United States through
analysis and interpretation of primary source documents.
• Understand wartime prejudice faced by a minority.
• Weigh values of national security against individual liberty.
• Understand how government responds to a crisis.
Essential Questions:
• Did the motivations behind the decision to relocate the Japanese-Americans during
World War II justify denying them their civil rights?
• What generalizations can be made about human nature and the reactions of governments
in time of crises in view of United States treatment of Japanese-Americans during World
War II?
Overview of the Learning Experience Module:
After the Japanese attack on Pearl Harbor (December 7, 1941), steps were taken by the
United States Government to ensure that people of Japanese ancestry residing in the United
States would not be a threat to national security. President Franklin D. Roosevelt called for the
creation of internment camps in the western U.S. in which Japanese-Americans would be placed
for the duration of the war. Some Americans perceived this as a violation of civil liberties, while
other groups of Americans saw this as a necessary step to preserve national security.

Our goals are for students to get a glimpse of how the government and the public responded to
the shock of Japanese attack; evaluate the propriety of internment; understand the experience of
those being relocated; and understand the backpedaling the government undertook after
reflection upon the internment decision which eventually led to an apology and compensation.
Time Allotment (classroom time): Two –Three Days
Vocabulary (key terms):
• Internment
• Relocation
• Executive Order
• Exclusion
• National Security
• Empathy
• Justice
• Prejudice
• Nisei; Issei
Materials/Resources:
• Primary source documents surrounding internment.
• Teacher-made questions surrounding each internment document.
• Rubric for culminating assignment.
Procedure:
• Teacher will provide historical background of events that led to suspicion of JapaneseAmericans (i.e.-attack on Pearl Harbor).
• Students will be divided into groups, and given a set of documents surrounding a
particular subtopic of internment history.
• On Day 1 students will analyze primary source documents.
• On Day 2 students will present their analysis to the class.
• On Day 3 teacher-led discussion of the essential questions. Use, as a spring-board, the
political cartoon making an analogy between Japanese internment, and the suspicion and
imprisonment of people of Middle Eastern or Central/South Asian descent.
Assessment:
• Student responses to writing assignment on essential questions (75%).
• Teacher evaluation of participation (25%).

Categories of Documents
American Reaction to Japanese and Japanese Americans After the Attack on Pearl Harbor
1. Front page of newspaper with several articles surrounding the Japanese declaration of
war on the US and Great Britain.
2. “Jap hunting license”.
3. Letter advising use of gas weapons against Japanese civilians and military personnel.

Home Front Fears of Japanese Americans
1. Balloon bombs.
2. Walter Lippmann article, “Fifth Column on the West Coast”.
3. Letter stating extent of FBI arrest of Japanese, Germans, and Italians as of Dec. 9, 1941.
4. Menace of the Rising Sun--movie poster of film demonizing Japanese.

Decision to Inter
1. Civilian Exclusion Order No. 27.
2. Photo of poster on wall ordering Japanese Americans to evacuate.

Initial Effects of Evacuation of Japanese Americans From the West Coast.
1. Newspaper article of early graduation of Nisei.
2. Advertisement of evacuation sale of businesses and of household belongings.
3. Photo of Japanese American farmer selling his tractor to white farmers.
4. Photo of evacuation sale

The Internment Process
1. Statement of United States Citizen of Japanese Ancestry. This is the Loyalty Oath
Japanese Americans were asked to sign.
2. Photo of police search of luggage.
3. Photo of Japanese Americans boarding train for relocation.
4. Photo of family having their luggage searched outside relocation center.
5. Photo of Japanese Americans and people of Japanese ancestry awaiting registration at
Santa Anita relocation center.
6. Photo of family dinner in a relocation camp.

Rethinking Internment during and after the War.
1. Bob Alexander letter to Munson arguing against internment.
2. Roosevelt’s decision to create Japanese American combat teams (02/02/43).
3. Ikes letter saying scene is bad in the relocation camps.
4. 1988 Act apologizing for internment and provision for compensation.

Source: San Francisco Chronicle December 8,1941.

1.

The United States declared war on Japan the day after the attack on Pearl Harbor. According to
these articles, where else had Japan attacked?

2.

What is the tone of these articles?

3.

What do you think Americans’ first reaction would be upon hearing this news?

Source: FDR Presidential Library

1. What is being permitted by this so-called license?

2. State three things that let us know how the author of this document felt about the
Japanese?

3. What evidence in the document suggests why the person who made this license is
so angry?
4. What American ideals is the author of this document overlooking?

1.

Who is the author and to whom is he writing?

2.

What resolution does he propose the United Nations approve?

3.

Why does he believe this is an appropriate action?

4.

What precedent does he site for annihilating a people? Evaluate this argument?

Source: FDR Presidential Library
1. This is a schematic drawing of a balloon bomb. This weapon was sporadically used by
the Japanese to attack the West coast of the United States. How might these attacks have
made Americans living on the West Coast feel about Japan and Japanese Americans?

[Article continues on next page]

1.

Walter Lippmann was a respected columnist in the 1930s and 1940s. Who is
the “fifth column” he refers to?

2.

What is Lippmann especially concerned about?

3.

Under what circumstances does Lippmann argue it is necessary to deny aliens
and citizens their rights?

1.

Who is writing to whom in this letter?

2.

What is significant about the date?

3.

What is purpose of the letter?

4.

Over 1200 people of Japanese ancestry and much smaller numbers of Italians
and Germans were arrested within two days of the attack on Pearl Harbor.
What crime did these people commit?

1. This document is a poster/flyer advertising a movie shown in theaters during
World War II. Using three pieces of evidence from the poster, describe how
Americans are being asked to view the Japanese.

1. What in general is being ordered here?

2. How much notice were the people given to comply with the order?

3. What do you think became of their pets?

4. How do you think the people who this notice is directed to felt upon reading it?

Los Angeles County, California. Exclusion Order being posted in Little Tokyo ordering
the evacuation of Japanese and Japanese-Americans from West coast areas. Lee,
Russell, 1903- photographer. Source: Library of Congress.

1. What is the person doing in the photo?

2. What was the effect of this order?

3. List two adjectives describing how a Japanese American might feel upon
walking by and reading this? Explain why you chose those two adjectives?

Source: Seattle, Washington Local Newspaper, April 1942.

1. Nisei are the second generation of Japanese Americans. They were
United States and are thus naturalized American citizens. Why are
they having special graduation ceremonies?

2. How are the pupils referred to in the headline?

3. What language in this article and the title deflate or dilute the fact
that students are being forcibly removed?

Source: Scrapbook compiled by Yoriko Watanabe from Seattle, Washington local newspaper April/May
1942.

1.

Why does the ad say that businesses here may be bought at a “sacrifice”?

2.

What seems to be the main type business for sale?

3.

What happens to prices when there is a surplus of a product on the market?

Los Angeles County, California. The evacuation of Japanese Americans from West coast areas
under then United States Army war emergency order. A Japanese farmer talking with a white farmer
who is considering the purchase of some of the Japanese man’s equipment.
Photo by Lee, Russell (1942). Source: Library of Congress.

1.

Describe what is happening in the photograph.

2.

The Japanese American does not know when or whether he will ever
be able return. The white farmer is aware of this as well. How might
this affect their negotiations?

Los Angeles, California. A store in Little Tokyo.
Photo by Lee, Russell (April 1942) Source: Library of Congress.

1.

After all people of Japanese ancestry, including American citizens, were
ordered to evacuate, they had to sell their businesses quickly. Who would
be buying this store’s contents? Do you think the owners got a fair price
for their store? Explain.

People of Japanese ancestry, including American citizens, had to fill out this statement prior to
being relocated.

Source: US Government Printing Office (circa 1942)
1.

Question #27 asks “ Are you willing to serve in the armed forces of the United States on
combat duty, whenever ordered?” How would you answer this question? Explain.\

2.

Question #28 asks the respondent to swear allegiance to the United States and forswear any
allegiance to the Japanese Emperor.

Issei (Japanese immigrants) found it very difficult to deny any allegiance to the Japanese
Emperor even though they were loyal Americans.

If you answered “no” to both questions, you were sent to a high security relocation center.
Nisei (second generation Japanese Americans) knew their parents would not answer “yes” to
both questions, so they would answer “no” also. Why do you think they did this?

Santa Anita reception center, Los Angeles County, California. The evacuation of Japanese and
Japanese-Americans from West coast areas under United States Army war emergency order.
Military police are examining baggage of Japanese as they arrive at the center. Photo by Lee, Russell.
(April 1942) Source: Library of Congress

1. Why is the man of Japanese ancestry in this photo allowing his luggage to be
searched?

2.

What amendment to the United States Constitution might be set aside here?

Los Angeles, California. The evacuation of Japanese-Americans from West coast
areas under United States Army war emergency order. Leaving for Owens
Valley.

Photo by Lee, Russell (1942). Source: Library of Congress.

1.

Briefly describe what you see in this photo.

2.

These individuals of Japanese ancestry have no idea where they are
going or for how long. How do you think they felt?

Santa Anita reception center, Los Angeles County, California. The evacuation of
Japanese and Japanese-Americans from West coast areas under United States
Army war emergency order. Japanese baggage is inspected on arrival.
Photo by Lee, Russell (1942) Source: Library of Congress.

1.

Why is their luggage being inspected?

(Note: Not even one Japanese American or person of Japanese descent living in
the United States was ever found guilty of sabotage during World War II.)

Los Angeles County, California. The evacuation of Japanese and Japanese-Americans from
West coast areas under United States Army war emergency order. Japanese waiting for
registration at the Santa Anita reception center.

Photo by Lee, Russell (April, 1942). Source: Library of

Congress

1. What evidence does this photo show that the United States considered
Japanese Americans and people of Japanese ancestry to be a threat to
the United States?

2. How might a person of Japanese descent prove that he or she does not
pose a threat to the United States?

Santa Anita reception center, Los Angeles County, California. Dinner in the mess hall.
Photo by Lee, Russell (1942) Source: Library of Congress

1.

Japanese families at this time were very traditional and ate together
usually. They tried to eat dinner together even while interned. As the
months went by in the relocation centers, younger people would often
sit with other young people. How might this affect the closeness of the
family?

2.

How else might meal arrangements at the camps have affected family
traditions?

From Bob Alexander to Curtis Munson, advisor to President Franklin Roosevelt (February 21, 1942).

1. State 5 reasons from Paragraph (1) that Alexander gives for opposing Japanese
evacuation.
2. The Nisei are US citizens of Japanese ancestry. They are second generation,
meaning they are the sons and daughters of Japanese immigrants. What is his
concern about them?
3. How might the Japanese (in Japan) exploit our evacuation of Japanese
Americans? (See paragraph (4).) Is their any current application of this viewpoint
in recent American foreign policy actions?

Letter dated 02/02/43
Source: FDR Presidential Library

1. Who did the President intend to send this letter to?
2. What action is the President approving in this letter?
3. What are the President’s reasons for approving this action?

1. Who is the author of this letter and to whom is he writing?

2. What does the author believe has been the result of interning Japanese
Americans?

3. Why do you think the author is worried about the future consequences of having
interned Japanese American citizens?

failure of political leadership.

1. When was this law passed?
2. What in general is the purpose of this law?
3. What were three reasons given for the harsh treatment of US citizens of Japanese
ancestry during World War II?
4. What compensation was offered?
5. The United States Congress apologized and attempted to compensate those of
Japanese ancestry harmed by its wartime denial of their civil rights. Does the
apology justify US actions? That is, as a matter of policy, should countries be able
to abridge citizens’ rights temporarily and “make it all good” later on with an
apology and compensation? Provide arguments for and against this issue.

1. According to the cartoonist, what does Attorney General Ashcroft propose to do?

2. What historical pattern does this cartoon suggest?

Name______________________ (Attach this sheet to your essays.)
Culminating Activity for Lesson on Japanese Internment and
Accompanying Rubric
Assignment: Write two mini-essays (three paragraphs) on our essential questions
surrounding Japanese internment during World War II.
Essential Question #1
•

Did the motivations behind the decision to relocate the Japanese-Americans
during World War II justify denying them their civil rights?

*********
Make sure you identify the ways in which people of Japanese ancestry were denied
their civil rights and have an opinion as to whether this was justified. Your opinion
needs to be backed up with reasons/arguments.
*********
Your essay will be evaluated according to the following criteria
Neatness:

Essay was typed in 12 font.
1

Essay was not typed.
0

Structure

Essay has three paragraphs of
at least 4 sentences each.
1

Essay has less than required
paragraphs and sentences therein.
0 or partial credit

Essay has thesis statement.
1

No thesis presented.
0

Essay has conclusion that
refers back to thesis.
1

No conclusion/ conclusion not
supported by body.
0 - .5

Clear point of view relevant
to topic.
2

Ranges from vague point of
view to irrelevant.
0 –1

Supports thesis with solid
points /arguments
2

Weak support of thesis/ weak
points made.
0-1

Essays demonstrates strong
understanding of relevant issues
2

Essay demonstrates mild to weak
weak understanding of relevant issues
0-1

Content

Total_________

Essential Question #2
•

What generalizations can be made about human nature and how governments
react to crises in view of United States treatment of Japanese-Americans during
World War II?

*********
Make sure you relate how people of Japanese ancestry were treated during World
War II to how other groups have been treated at other times in history. Describe
how conditions were similar and how those in power reacted similarly. You might
also mention how citizens reacted similarly.
*********
Your essay will be evaluated according to the following criteria
Neatness:

Essay was typed in 12 font.
1

Essay was not typed.
0

Structure

Essay has three paragraphs of
at least 4 sentences each.
1

Essay has less than required
paragraphs and sentences therein.
0 or partial credit

Essay has thesis statement.
2

No thesis presented.
0

Essay has conclusion that
refers back to thesis.
2

No conclusion/ conclusion not
supported by body.
0 - .5

Clear point of view relevant
to topic.
2

Ranges from vague point of
view to irrelevant.
0 –1

Supports thesis with solid
points /arguments
2

Weak support of thesis/ weak
points made.
0-1

Essays demonstrates strong
understanding of relevant issues
2

Essay demonstrates mild to weak
weak understanding of relevant issues
0-1

Content

Total_______

Average of Both Essays/Final Grade ______________

